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INTRODUCTION

This marking scheme was used by WJEC for the 2020 examination. It was finalised after
detailed discussion at examiners' conferences by all the examiners involved in the
assessment. The conference was held shortly after the paper was taken so that reference
could be made to the full range of candidates' responses, with photocopied scripts forming
the basis of discussion. The aim of the conference was to ensure that the marking scheme
was interpreted and applied in the same way by all examiners.

It is hoped that this information will be of assistance to centres but it is recognised at the
same time that, without the benefit of participation in the examiners' conference, teachers
may have different views on certain matters of detail or interpretation.

WJEC regrets that it cannot enter into any discussion or correspondence about this marking
scheme.
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GCE A LEVEL ENGLISH LITERATURE
AUTUMN 2020 MARK SCHEME

COMPONENT 3: UNSEEN TEXTS

Online marking

WJEC will be using a method of marking examination scripts known as e marker ® for this
paper. Under this system, candidates' scripts are scanned and then transmitted to
examiners electronically via the internet. Examiners mark on-screen; marked responses and
marks are then submitted electronically.

Whilst the basic principles remain unchanged, this method entails some important changes
to the way the system operates when examiners mark on paper:

Examiners do not mark complete scripts. Instead scripts are divided into segments by
question (item), and are transmitted to examiners in this form.

e Examiners are required to complete a standardising exercise, which is divided into two
parts:

1. The common marking of a number of responses selected and marked by the
Principal Examiner and Team Leader;

2. Marking at regular intervals further responses selected and marked by the team.
Should marks given to these items fall outside the tolerance agreed by senior
examiners on more than one occasion, examiners will be prevented from further
marking of that item until the senior examiner has been able to resolve the issue.

In terms of technical requirements, examiners participating will need a personal computer
running on Windows XP, Vista or Version 7 and a broadband internet connection. With an
Apple Mac a Windows emulator is required.

For further details, please see the user guide available on e marker ® when you log on.

Details of how to log on to the system and your username and password have been sent

separately.

General Advice to Examiners

e Make sure that you are familiar with the assessment objectives (AOs) that are relevant
to the questions that you are marking, and the respective weighting of each AO. The
advice on weighting appears at the start of each Section and also in the Assessment

Grids at the end.

e Familiarise yourself with the questions, and each part of the marking guidelines.
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o The mark-scheme offers two sources of marking guidance and support for each Section:

- 'Notes' on the material which may be offered in candidates' responses, with a
brief overview.

- Assessment Grid, offering band descriptors for each Assessment Objective,
and weightings for each Assessment Objective.

e Be positive in your approach: look for details to reward in the candidate's response
rather than faults to penalise.

e As you read the candidate's response, annotate using the on-screen comment bank as
appropriate. Indicate points you reward and indicate inaccuracy or irrelevance where
they appear. You are not required to include a summative comment at the end of the
response, only enter the mark.

¢ You must tick at the end of the response to show all of the response has been seen.

e Decide which mark band best fits the performance of the candidate in response to the
question set. Judge the candidate's performance in each answer as a whole: weakness
in one area can be compensated for by strengths in another. You should also bear in
mind the different ratios of Assessment Objective weighting when arriving at your 'best-
fit' decision.

o Use your professional judgement, in the light of decisions made at the marking
conference, to fine-tune the mark you give.

In this unit candidates are required to answer two questions, one from Section A and one
from Section B. Section A is to be marked out of 50 marks and Section B is to marked out of
30 marks. A total of 80 marks is the maximum possible for this unit.

It is important that we use a full range of marks. Full marks should not be reserved for
perfection! Similarly, there is a need to use the marks at the lower end of the scale. No
allowance can be given for incomplete answers other than what they actually achieve.

It is important to remember that final grading is the result of a series of aggregations, making
it more difficult for a candidate to gain a particular grade unless due credit is given for
positive achievement where it is shown in each element of the examination.

Marking

Consistency in marking is of the highest importance. What is sought in the examining
process is evidence of your professional judgement, so it is essential that the mark you give
is supported by comments within the answer. Ticks over a significant word or words are very
helpful in highlighting what you regard as of merit. Many scripts will be reviewed at a later
stage (samples extracted for standardising, borderline candidates, requests for reports or re-
marks). In such cases an examiner's comments are an essential guide to reasons for the
mark awarded. It is essential that all comments relate to the marking guidelines and can be
justified to the centres and candidates. Some indication that each page has been read
must be given.

Mark positively, always seeking to give credit for what is there rather than to penalise

omissions. There are no fixed penalties for particular errors. Errors of spelling and
grammar, for example, are covered by considerations of relevant assessment objectives.

© WJEC CBAC Ltd. 2



Reference to Principal Examiner
If you wish to refer a response to the Principal Examiner for a second opinion, if, for

example, poor handwriting makes fair assessment difficult, then follow the instructions for
reporting a problem.

Prior to on-screen marking

Examiners are asked to go carefully through the examination paper and mark scheme prior
to the actual marking process and to consider both questions on the paper. You are also
required to mark about ten of each item in training mode. In this mode, you will be able to
practise using the on-screen comment bank.

Further guidance on the training process is issued separately.

The final deadline for completion of marking is MONDAY, 9™ NOVEMBER 2020.

The following guidelines contain an overview, notes, suggestions about possible approaches
candidates may use in their response, and an assessment grid.

The mark scheme, however, should not be regarded as a checklist.
Candidates are free to choose any approach that can be supported by evidence, and they

should be rewarded for all valid interpretations of the texts. Candidates can (and will most
likely) discuss parts of the texts other than those mentioned in the mark scheme.
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Component 3: Unseen Texts Mark Scheme 2020
Section A: Unseen Prose

English Literature essays involve personal responses and arguments/discussions may be
conducted in a wide variety of relevant and effective ways. Choices of material for discussion
will vary from candidate to candidate and examiners must rely upon their professional
judgement and subject expertise in deciding whether or not candidates’ choices and
approaches are effective and valid when they fall outside the boundaries of the examples
noted below. Examiners are reminded that it is crucially important to be alert to the
unexpected or highly individual but nevertheless valid approach.

In the rubric for this section, candidates are required to analyse the prose passages in depth.
Candidates are informed that they will need to take account of relevant contexts and other
readings. They must use the supporting extracts to enable them to do this but their
responses might not be limited to these.

The following guidelines indicate where and how rewards can be earned and offer
suggestions about the approaches candidates might take. When judging how much reward a
candidate has earned under the different assessment objectives, examiners must consult
the relevant assessment grid and look for a best fit which will then indicate a numerical mark.

Section A: Mark allocation

AO1 AO2 AO3 AO5
15 15 10 10
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Period 1880 — 1910

Q1

Analyse the following passage from The Silence of Dean Maitland by Maxwell
Gray (the pen name of Mary Gleed Tuttiet) published in 1885.

You must use the supporting extracts which follow the passage to help you
consider contexts and different interpretations. [50]

AO1

Informed responses will demonstrate clear understanding of this extract. We will
reward creatively engaged responses for thoughtful and personal rather than
mechanical/literal approaches. Understanding and application of concepts will be
shown in the candidate’s grasp of the conventions of narrative fiction as well as the
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and
coherence will be seen in the way knowledge is used as well as in the candidate’s
ability to organise material and choose an academic style and register. Credit will also
be given for appropriate use of terminology.

At the lower bands, responses will be mostly descriptive and narrative with
understanding at a superficial level. Candidates will seek to engage with the narrative
but comments might be general. There may be lapses in expression and a lack of
organisation in the response. In Band 3, we should see increasing clarity as
candidates write with more relevance, a stronger focus upon the details of the
passage and an increasing understanding of the concepts of narrative fiction. There
will be fewer lapses in expression and at the top bands candidates will write accurate,
sustained and fully coherent responses with some increasing degrees of creativity
shown in Band 5 which, examiners must note, will find expression in various,
individual ways.

AO2

Analyses of the ways in which meanings are shaped will be strengthened by
economical and well-selected quotation and close reference. We will reward
candidates’ success in dealing with materials such as those below but these are only
examples and other valid/ relevant materials could be used and deserve equal reward.

In their responses to this question, candidates will gain credit for their ability to identify
and analyse elements of the passage such as:
e omniscient narrator
o the ways in which setting is used to create atmosphere and tension
o the use of speech to establish contrasts between the innocence and simplicity of
Alma and the roughness/potential threat of the carter
e Alma’s strategy implicit in “pretending not to understand”
¢ the ways in which Alma’s language changes to indicate her fear and outrage
¢ the use of language such as “darting” and “too quick” to create excitement and
tension
¢ the arrival of a “saviour” and a resolution of tension indicated by “musical voice”
(in contrast to William’s rough dialect) and the formal authority and confidence of
the commands issued by the young curate
creation of character through costume, manner and use of simile
new tension in the conflict between William and the curate
use of moral sermonising / shaming and persuasion to overcome brute force

",

the significance of key language choices e.g. “commanding presence”; “surly

respect’; “indignant”; “sheepish”; “discomfited”; “with animation”; “awed
admiration”
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¢ narrative technique: having resolved the tension created by Alma’s predicament,
the author drives the plot forward with the prospect of this pretty, grateful girl
being escorted home by a dashing young hero.

Band 1 responses will probably offer basic, descriptive/narrative accounts of the
extract with some feature-spotting. In Band 2 we might see descriptive approaches to
some features but by Band 3 there should be some increasingly purposeful writing
about the effects of language choices and the sequencing of the material. In Band 4
we should expect some confident, well-focused analysis of the language choices (see
examples above) and the effect of this upon the reader’s impressions. In Band 5 there
will be some confident and increasingly sophisticated analysis, perhaps taking in
many of the points above, and developing confidently ideas about narrative technique
and the use of suspense (chapter break perhaps) and the more subtle means of
creating layered characters while engaging the reader’'s sympathy or antipathy.

AO3

In their approach to AO3, candidates must make use of the supporting extracts and
may bring to bear upon their analyses other contextual knowledge and understanding
which they have gained in the course of their study of the period

Some key contextual points which could be rewarded if used relevantly in response to
this extract might be:

o (the fact stated in the preamble that this is a work by a woman published under a
man’s name)

the role and status of women

transport and working life in late Victorian England

the role of the clergy

domestic life / working class family dynamics

social hierarchies / relationships between masters/servants

moral codes

money, values and expectations.

Those in the lower bands might write generally about contexts with inadequate linking
to the passage. Writing might be descriptive, superficial and reductive with some
misunderstanding. As we move into Band 3 there will be a better grasp of the
connection between the text and relevant contexts and by Bands 4 and 5 there
should be increasingly detailed and specific links with some exploration of ideas. In
these higher bands, it is expected that consideration of context will be integrated into
the literary analysis. In Band 5, we should expect to see subtle and illuminating
connections between text and context.

Work in these higher bands may be capable of moving relevantly beyond the given
materials and referencing a range of relevant contexts, but examiners should note
that subtlety and sophistication might also be seen in the ways in which some
candidates make use of only what is given in the supporting extracts.
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AO5

Candidates must approach AO5 by making use of the supporting extracts to address
alternative readings and, in addition, they are free to make use of the knowledge and
understanding they have gained in the course of teaching.

As they consider the supporting extracts and other relevant alternative readings,
candidates may approach AO5 in 3 ways:

e by debating alternative ideas and multiple readings (including relevant theory-
based approaches)

e by engaging with critical material including specific references to and quotations
from other readers.

e a combination of both of the above.

In Band 1 no alternative reading might be offered. Some might rely upon offering an
alternative reading using phrases such as “This could mean ...or it might mean...”
without making much progress in this respect. Others might offer alternative readings
which are not supported by the text. By the top of Band 2 and into Band 3,
candidates’ language and technique is likely to be more speculative with some
support but lacking in telling detail. There should be confident writing in Band 4 with
detailed and supported discussion of possible readings which, moving into Band 5,
will become sophisticated and perceptive.
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Period 1918-1939

Q2

Analyse the following passage from Graham Greene’s Brighton Rock published
in 1938.

You must use the supporting extracts which follow the passage to help you
consider contexts and different interpretations. [50]

AO1

Informed responses will demonstrate clear understanding of this extract. We will
reward creatively engaged responses for thoughtful and personal rather than
mechanical/literal approaches. Understanding and application of concepts will be
shown in the candidate’s grasp of the conventions of narrative fiction as well as the
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and
coherence will be seen in the way knowledge is used as well as in the candidate’s
ability to organise material and choose an academic style and register. Credit will
also be given for appropriate use of terminology.

At the lower bands, responses will be mostly descriptive and narrative with
understanding at a superficial level. Candidates will seek to engage with the
narrative, but comments might be general. There may be lapses in expression and a
lack of organisation in the response. In Band 3, we should see increasing clarity as
candidates write with more relevance, a stronger focus upon the details of the
passage and an increasing understanding of the concepts of narrative fiction. There
will be fewer lapses in expression and at the top bands candidates will write
accurate, sustained and fully coherent responses with some increasing degrees of
creativity shown in Band 5 which, examiners must note, will find expression in
various, individual ways.

AO2

Analyses of the ways in which meanings are shaped will be strengthened by
economical and well-selected quotation and close reference. We will reward
candidates’ success in dealing with materials such as those below but these are only
examples and other valid/ relevant materials could be used and deserve equal
reward.

In their responses to this question, candidates will gain credit for their ability to
identify and analyse elements of the passage such as:

omniscient narrator

characterisation linked to appearance and behaviour

implicit authorial attitudes / distaste? contempt? desire?

use of direct speech to create atmosphere (“Give us another Lily” etc)

use of quasi code in conversation allows gradual reveal of true circumstances

use of imagery — hunter and jungle to give messages about savagery /

relentlessness / inescapability

¢ language choices —“soul” adds both a dimension of mystery to the young thug
and a sense of mortality / impending doom

e language and punctuation serve to underline viciousness of the boy

e Hale’s growing desperation marked by increasing offers

¢ how the reader has been prepared so “You won’t want your ticket” makes use
of innocuous words to relay a terrifying message

¢ unexplained savagery of the boy’s behaviour / author’s pretence of not knowing

the object of hatred at the end of the passage introduce ambiguity/mystery
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e cadence and finality of the last line — resolving any doubt and providing a hook
for the reader to continue.

Band 1 responses will probably offer basic, descriptive/narrative accounts of the
extract with some feature-spotting. In Band 2 we might see descriptive approaches to
some features but by Band 3 there should be some increasingly purposeful writing
about the effects of language choices and the sequencing of the material. In Band 4
we should expect some confident, well-focused analysis of the language choices (see
examples above) and the effect of this upon the reader’s impressions. In Band 5
there will be some confident and increasingly sophisticated analysis, perhaps taking
in many of the points above, and developing confidently ideas about narrative
technique and the use of suspense and the more subtle means of creating layered
characters while engaging the reader’s sympathy or antipathy.

AO3

In their approach to AO3, candidates must make use of the supporting extracts and
may bring to bear upon their analyses other contextual knowledge and understanding
which they have gained in the course of their study of the period.

Some key contextual points which could be rewarded if used relevantly in response
to this extract might be:

period features — entertainment and leisure between the wars
operation of the popular press

style and behaviour of characters — class and moral values
attitudes towards women (objectification?)

implicit attitudes of narrator to popular culture.

Those in the lower bands might write generally about contexts with inadequate linking
to the passage. Writing might be descriptive and superficial and reductive with some
misunderstanding. As we move into Band 3 there will be a better grasp of the
connection between the text and relevant contexts and by Bands 4 and 5 there
should be increasingly detailed and specific links with some exploration of ideas. In
these higher bands, it is expected that consideration of context will be integrated into
the literary analysis. In Band 5 we should expect to see subtle and illuminating
connections between text and context.

Work in these higher bands may be capable of moving relevantly beyond the given
materials and referencing a range of relevant contexts, but examiners should note
that subtlety and sophistication might also be seen in the ways in which some
candidates make use of only what is given in the supporting extracts.

AO5

Candidates must approach AO5 by making use of the supporting extracts to address
alternative readings and, in addition, they are free to make use of the knowledge and
understanding they have gained in the course of teaching.

As they consider the supporting extracts and other relevant alternative readings,
candidates may approach AO5 in 3 ways:

e by debating alternative ideas and multiple readings (including relevant theory-
based approaches)

e by engaging with critical material including specific references to and quotations
from other readers.

e a combination of both of the above.
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In Band 1, no alternative reading might be offered. Some might rely upon offering an
alternative reading using phrases such as “This could mean ...or it might mean...”
without making much progress in this respect. Others might offer alternative readings
which are not supported by the text. By the top of Band 2 and into Band 3,
candidates’ language and technique is likely to be more speculative with some
support but lacking in telling detail. There should be confident writing in Band 4 with
detailed and supported discussion of possible readings which, moving into Band 5,
will become sophisticated and perceptive.
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Assessment Grid for Component 3 Section A

AO1
Articulate informed, personal and creative responses to

AO2
Analyse ways in which meanings are shaped in

AO3
Demonstrate the significance and influence of

AO5
Explore literary texts informed

Band literary texts, using associated concepts and terminology, literary texts the contexts in which literary texts are written by different interpretations
and coherent, accurate written expression and received
15 marks 15 marks 10 marks 10 marks
13-15 marks 13-15 marks 9-10 marks 9-10 marks
. sophisticated, creative and individual response to unseen . perceptive, sophisticated analysis and . apt, discerning use of supporting extracts . apt, discerning use of
text; ideas are thoughtful and response is fully engaged evaluation of writer's use of language and . perceptive, productive discussion of supporting extracts
and relevant poetic techniques to create meaning significance and influence of contexts . mature and confident
5 e  confident, perceptive application of literary concepts and e confident and apt textual support e  confident analysis of connections between discussion of other relevant
terminology . confident discussion of implicit meaning unseen text and contexts interpretations of unseen text
o effectively organised; demonstrates flair; high levels of . autonomous, independent
technical accuracy and adopts a clear academic style and reader
register
10-12 marks 10-12 marks 7-8 marks 7-8 marks
e clearly informed, engaged and well-structured response e  sound, accurate analysis and evaluation of e sound, secure use of supporting extracts . sound use of supporting
to unseen text writer's use of language and poetic techniques . sound, secure appreciation and extracts
4 e sound and apt application of literary concepts and to create meaning understanding of significance and influence . makes clear and purposeful
terminology e  secure, apt textual support of contexts use of other relevant
e  expression is accurate and clear; response is organised e sound, secure grasp of implicit meaning e  sound, secure understanding of interpretations of unseen text
and shows some evidence of an academic style and connections between unseen text and
register contexts
7-9 marks 7-9 marks 5-6 marks 5-6 marks
e clearly engages with unseen text and response is mostly . purposeful, detailed and mostly relevant e  clear use of supporting extracts . clear use of supporting
relevant analysis of writer's use of language and poetic e  clear grasp of significance and influence of extracts
3 e some sensible use of key concepts and generally techniques to create meaning contexts . makes clear and appropriate
accurate use and application of terminology e generally clear and accurate textual support e  clear understanding of connections use of other relevant
. reasonably coherent response; generally clearly e  grasps some implicit meanings between unseen text and contexts interpretations of unseen text
organised; expression generally accurate and clear,
though there may be some lapses
4-6 marks 4-6 marks 3-4 marks 3-4 marks
e  attempts to engage with unseen text and structure . makes some valid points about writer's use of e  some use made of supporting extracts, but . some use made of
response, though may not always be relevant; response language and poetic techniques to create not always appropriate supporting extracts, but not
2 may be restricted to a literal reading meaning . acknowledges the importance of contexts always appropriate
e  some, though may not always be relevant, use of e  supports points by reference to unseen text . makes some connections between unseen . acknowledges that unseen
concepts and terminology e  shows some grasp of implicit meaning text and contexts text can be interpreted in
e  expression may feature some inaccuracies more than one way
1-3 marks 1-3 marks 1-2 marks 1-2 marks
e  superficial approach to unseen text that may show only . identifies basic language and stylistic features . little or no meaningful use of supporting . little or no meaningful use of
partial/simple understanding e  discussion tends to be narrative/descriptive in extracts supporting extracts
1 e shows some grasp of basic terminology, though this may nature e describes wider contexts in which texts are . attempts to present a view of
be uneven e  offers some support in the form of quotations written and received unseen text with partial
. errors in expression and lapses in clarity or references which may not always be . attempts to make superficial connections understanding
relevant between unseen text and contexts.
0 0 marks: Response not worthy of marks or not attempted
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Component 3 Section B: Unseen Poetry

In the rubric for this section, candidates are required to analyse the poem in depth. The
following guidelines indicate where and how rewards can be earned and offer suggestions
about the approaches candidates might take. When judging how much reward a candidate
has earned under the different assessment objectives, examiners must consult the relevant
assessment grid and look for a best fit which will then indicate a numerical mark.

AO1 AO2
15 15
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'Love in a Life' by Robert Browning

Q3

Analyse in detail the following poem. [30]

AO1

Informed responses will demonstrate clear understanding of this poem. We will
reward creatively engaged responses for thoughtful and personal rather than
mechanical/literal approaches. Understanding and application of concepts will be
shown in the candidate’s grasp of the conventions of poetry as well as the ideas
and attitudes arising in the poem. Accuracy and coherence will be seen in the way
knowledge is used as well as in the candidate’s ability to organise material and
choose an appropriate academic style and register. Credit will also be given for

appropriate use of terminology.

At lower bands, responses will be mostly descriptive and narrative with
understanding at a superficial level. Comments are likely to be general and
unfocused, often revealing a misreading or misunderstanding of the details of the
poem. There will most likely be lapses in expression and problems with
organisation in the response. In Band 3 we should see a stronger focus on the
poem and an increasing understanding and appreciation of poetic conventions and
concepts in a response that is mostly accurate and coherent. At the top bands,
candidates will write consistently accurate, sustained and coherent responses with
clear evidence of sophistication and perceptive reading in Band 5. Examiners
must be aware that candidates, particularly those in the higher bands, will find a
variety of ways into the text as they produce individual responses.

AO2

Analyses of the ways in which meanings are shaped will be strengthened by
economical and well-selected quotation and close reference. We will reward
candidates’ success in dealing with materials such as those below, but these are
examples only and other valid/relevant materials could be drawn upon and will
earn equal reward.

In their responses to this poem candidates will be rewarded for their ability to
identify and analyse:

o the importance/significance of the title

¢ the subtle shading of tone and mood mixing desire, rapturous anticipation and
determination with a sense of anxiety and denial

o the extravagant claims made for the effects of the woman on her surrounding
which measure her power over the speaker

¢ the significance of language choices such as “hunt”; “inhabit”; “fear”;

", ", ”, o«

“trouble”; “wears” and later “fortune”; “range”; “chance”; “quest”.

creation of tension — “door succeeds door”; “tis twilight you see”

effects of repetition “such”

significance of punctuation, rhythm and complex rhyme scheme

dramatic effects of device of addressing the speaker’s own heart

ostensibly a poem about the pursuit of a woman by a man but is there a

possible allegorical interpretation (supported by title?)? Are there broader

perspectives suggesting (perhaps) stages of a man’s life and desires?

e implicit sensuality of the coming dark and explorations to make —“alcoves to
importune”

e unresolved conclusion — allows reader to share sense of
anxiety/hope/frustration.
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Band 1 responses will probably offer basic, descriptive/narrative accounts of the
poem with some feature-spotting. In Band 2 we might see descriptive approaches
to some features but by Band 3 there should be some increasingly purposeful
writing about the effects of language choices, structure, imagery and the
sequencing of the material. In Band 4 we should expect some confident, well-
focused analysis of the language and in Band 5 there will be an even more
confident and increasingly sophisticated analysis, perhaps taking in many of the
points above, and developing confidently an understanding and appreciation of the
ways in which subtleties of mood and attitude emerge in Browning’s poem.
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‘Energies’ by Eavan Boland

Q4

Analyse in detail the following poem. [30]

AO1

Informed responses will demonstrate clear understanding of this poem. We will reward
creatively engaged responses for thoughtful and personal rather than mechanical/literal
approaches. Understanding and application of concepts will be shown in the
candidate’s grasp of the conventions of poetry as well as the ideas and attitudes arising
in the poem. Accuracy and coherence will be seen in the way knowledge is used as
well as in the candidate’s ability to organise material and choose an appropriate
academic style and register. Credit will also be given for appropriate use of

terminology.

At lower bands, responses will be mostly descriptive and narrative with understanding
at a superficial level. Comments are likely to be general and unfocused, often revealing
a misreading or misunderstanding of the details of the poem. There will most likely be
lapses in expression and problems with organisation in the response. In Band 3 we
should see a stronger focus on the poem and an increasing understanding and
appreciation of poetic conventions in a response that is mostly accurate and coherent.
At the top bands, candidates will write consistently accurate, sustained and coherent
responses with clear evidence of sophistication and perceptive reading in Band 5.
Examiners must be aware that candidates, particularly those in the higher bands, will
find a variety of ways into the text as they produce individual responses.

AO2

Analyses of the ways in which meanings are shaped will be strengthened by
economical and well-selected quotation and close reference. We will reward
candidates’ success in dealing with materials such as those below, but these are
examples only and other valid/relevant materials could be drawn upon and will earn
equal reward.

In their responses to this poem candidates will be rewarded for their ability to identify
and analyse:

significance/simplicity/accessibility of title and subject-matter

structure of stanzas and rhyme scheme

variety of tone/ use of emphatic punctuation

emphasis upon the qualities of light throughout

implications of attitudes in expression such as “my time”; “chores” “mine delays
away” / possible subversion of maternal model

merging of flowers and children / patterns of images / personification of daisies
aural effects

use of repetition

puns and coinages “ made hay”; “misering”; “tight-fisted”

economic rendition of the structure and routine of days

implicit tenderness and parental joy in the last stanza

use of metaphor and simile “bran fur”; “like a night-time daisy”.

Band 1 responses will probably offer basic, descriptive/narrative accounts of the poem
with some feature-spotting. In Band 2 we might see descriptive approaches to some
features but by Band 3 there should be some increasingly purposeful writing about the
effects of language choices, structure, imagery, sound qualities and the sequencing of
the material. In Band 4 we should expect to see the start of some confident, well-
focused analysis and in Band 5 there will be an even more confident and increasingly
sophisticated analysis, perhaps taking in many of the points above, and developing
confidently an understanding and appreciation of the ways in which subtleties of feeling
and attitude emerge in Boland’s poem.
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Assessment Grid for Component 3 Section B

AO1
Articulate informed, personal and creative

AO2
Analyse ways in which meanings are

Band responses to literary texts, using associated shaped in literary texts
concepts and terminology, and coherent,
accurate written expression
15 marks 15 marks
13-15 marks 13-15 marks
sophisticated and individual response to perceptive, sophisticated analysis and
unseen text; ideas are thoughtful and response evaluation of writer's use of language and
is fully engaged and relevant poetic techniques to create meaning
5 confident, perceptive application of literary confident and apt textual support
concepts and terminology confident discussion of implicit meaning
effectively organised; demonstrates flair; high
levels of technical accuracy and adopts a clear
academic style and register
10-12 marks 10-12 marks
clearly informed, engaged and well-structured sound, secure analysis and evaluation of
response with clear understanding of the writer’s use of language and poetic
unseen text techniques to create meaning
4 sound and apt application of literary secure, apt textual support
terminology and concepts sound, secure grasp of implicit meanings
expression is accurate and clear; response is
organised and shows some evidence of an
academic style and register
7-9 marks 7-9 marks
clearly engages with unseen text and response purposeful, detailed and mostly relevant
is mostly relevant analysis of writer’s use of language and
some sensible use of key concepts and poetic techniques to create meaning
3 generally accurate use and application of generally clear and accurate textual support
terminology grasps some implicit meanings
reasonably coherent response; generally
clearly organised; expression generally
accurate and clear, though there may be some
lapses.
4-6 marks 4-6 marks
attempts to engage with unseen text and makes some valid points about writer’'s use
structure response, though may not always be of language and poetic techniques to create
relevant to the question; response may be meaning
2 . . . . .
restricted to a literal reading supports points by some appropriate
some, though may not always be relevant, use reference to unseen text
of terminology shows some grasp of implicit meaning
expression may feature some inaccuracies
1-3 marks 1-3 marks
superficial approach to unseen text that may identifies basic language and stylistic
show partial/simple understanding features
1 some grasp of basic terminology, though this discussion tends to be narrative/descriptive
may be uneven in nature
errors in expression and lapses in clarity offers some support in the form of
quotations from or references to unseen text
which may not always be relevant
0 0 marks: Response not credit worthy or not attempted.
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